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Session Summary: This session introduces Feedback emPower Tools (FePT), a freely-
available online resource designed to scaffold feedback literacy beyond synchronous, dialogue-
based approaches. Drawing on insights from higher education in high-security prisons, the
session seeks to spark debate about what equitable access to the development of feedback
literacy might look like. Delegates will explore FePT PowerPacks and reflect on how
autonomous, inclusive feedback designs can support learner agency across online, hybrid, and
campus-based contexts.

Session Outline: Contemporary views of feedback increasingly emphasise learner agency
(Winstone & Carless, 2019). Within this paradigm, growing attention has been directed towards
the development of students’ feedback literacy (Carless & Boud, 2018) or proactive recipience
skills (Winstone et al., 2017), which enable learners to interpret, evaluate, and act upon
feedback in meaningful ways.

Many interventions designed to develop feedback literacy have relied on synchronous
interactions such as workshops, discussions, or activities (Little et al., 2024). One such
example is the Developing Engagement with Feedback Toolkit (DEFT; Winstone & Nash, 2016).
DEFT has been shown to enhance students’ understanding of, and engagement with, feedback
(Canaran et al., 2023; Cleary et al., 2018; Harris et al., 2023; Winstone et al., 2019), as well as
their academic attainment (Zhu, 2025). However, DEFT was explicitly designed for face-to-face
teaching environments, where dialogue and shared sense-making around feedback are
facilitated through direct interaction between students, peers, and educators.

We sought to facilitate more equitable access to opportunities for the development of feedback
literacy, particularly for students studying online or hybrid programmes, commuter students,
and those balancing study with employment or caring responsibilities. We began by
understanding the needs of learners in a context completely stripped of feedback dialogue:
higher education learners in high-security prisons (Nash & Balloo, 2025). In response, we
developed Feedback emPower Tools (FePT), a freely-available online platform. FePT comprises
interactive PowerPacks, each addressing a common feedback challenge. Each PowerPack
includes a short video, structured activity, and practical tool that can be used independently by
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students, facilitated by educators, or embedded directly into Virtual Learning

Environments/Learning Management Systems.
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In the session, delegates will engage in a scaffolded exploration of FePT and DEVELOPMENT ASSOCIATION
reflect on the broader implications of distance, modality, and learner agency for sustainable
feedback practices in contemporary higher education.
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