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The Enhancing Teaching-
Learning Environments In

Undergraduate Courses
(ETL) Project

Implications for Educational Developers
Velda McCune, University of Edinburgh

Introduction

The Enhancing Teaching-Learning Environments (ETL) project aims to provide
conceptual frameworks and tools to support the development of teaching-learn-
ing environments in higher education. The project is funded by the Economic
and Social Research Council, as part of the Teaching and Learning R(‘smrt‘h
Programme (TLRP). The research began in January 2001 and is scheduled tc

finish in December 2004. Findings are now beginning to emerge which may

be of interest to colleagues working in educational development.

The focus of the ETL project is on five subject areas — biosciences, economics,
engineering, history, and media and communications. The project is designed
around a partnership model. Members of the research team are working with
colleagues teaching in the five subject areas to investigate and develop the
teaching-learning environments they provide. The outputs from this work will
relate particularly to the five areas under consideration, but should also be of
interest to colleagues working in other disciplines. Some of the tools already
produced — such as the initial versions of the questionnaires — are generic rather
than subject-specific.

Progress to date

The first year of the project was taken up with pilot work in the five subject
areas, and with negotiations to identify prospective partners for the main part

of the study. The pilot work included a survey of teaching quality assessment
reports from thirty-seven highly-rated departments (Cousin and Hounsell, in
press). Telephone interviews were carried out with staff from twenty highly-rated
departments, to expand on the picture emerging from the quality reports. The
project team includes five ‘subject advisers” who are experts in the subject areas
under consideration. The team are also privileged to have access to two interna-
tional consultants — Professors John Biggs and David Perkins. Discussions with
these advisers, in conjunction with ongoing literature reviews, have contributed
to our evolving understandings of teaching-learning environments in the five
subject areas.

The main part of the study is now underway. The typical pattern is that two
course units or modules from each department are selected for involvement in
the project. One course unit is llﬁlm”\ in the first year of undergraduate study,
and one in the third or fourth year. The settings have been chosen to include a
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range of different types of institution and teaching-learning environments. In
total, the research team are currently working with the course teams from 32
course units across 16 institutions. The first step in the work with each course
unit is a careful consideration of the teaching-learning environment. This
includes interviews with staff and students, student questionnaires and examina-
tion of course documentation. Ongoing discussions with course teams about the
emerging findings also inform the research.

In the academic year following the initial work with a course unit, a collabora-
tive initiative may be negotiated with the course team. A collaborative initiative
is some change to the course unit designed to enhance the quality of students’
learning. The initiatives grow out of the data collected, but are informed by
existing research and conceptual frameworks and by the course teams’ perspec-
tives on what changes would be most effective. Further data is then collected
to explore the impact of the initiative on the quality of students’ learning. At
present collaborative initiatives are under development in some of the settings.
In other course units the work is just beginning.

Frameworks and emerging findings

A key concern within the ETL project, is how teaching-learning environments
might be described and conceplualised. The literature in this area suggests that
there is a large and complex interacting set of contextual factors which may affect
a student’s learning on a particular course unit. Within the ETL project, team
members have been exploring how the concept of constructive alignment, devel-
oped by John Biggs, might be used to describe these environments. Constructive
alignment refers to the extent to which all of the different aspects of the teaching-
learning environment - such as the learning outcomes, teaching-learning activities
and assessments - work together to encourage high-quality learning (Biggs, 1996).
In making use of this framework, it seemed important to acknowledge that
constructive alignment cannot be seen as an all-or-nothing state. The extent to
which alignment is possible will depend on a range of contextual constraints.

It is likely that there will be a number of different ways in which alignment might
be approached in a particular course unit (Hounsell and McCune, 2002).

The use of constructive alignment as a model for teaching-learning environ-
ments implies some notion of high-quality learning to which an environment
might be aligned. The deep and strategic approaches to learning and studying
(Entwistle, 1998; Marton and Salj6, 1997) have heen used within the project as
one proxy for high-quality learning. The ways in which students monitor and
regulate their own learning have also been of interest (Pintrich, 2000). As the
project has progressed, additional concepts have been introduced. The notion
of ways of thinking and practising in the subject area was developed by the ETL
team to acknowledge the breadth of what students may learn in studying a par-
ticular discipline (Hounsell and McCune, 2002). This may include, for example,
particular language, values and ways of acting (Becher and Trowler, 2001; Lave
and Wenger, 1999). And one member of the team, Erik Meyer, has introduced
the idea of threshold concepts to refer to, “core learning outcomes that represent
‘seeing things in a new way’...” (Meyer and Land, in press). Together ways of
thinking and practising and threshold concepts help to define what students
might be supported to learn in a well-aligned environment.

Given the nature of the project, readers will not be surprised to know that the ETL
team have taken an interest in influences on pedagogic change. There are a number
of issues which may impact on the success of the research and on the uptake of
the findings. These include the notion of action poetry, introduced to us by David
Perkins. Briefly, action poetry is language which helps people to enact ideas in
everyday situations (Perkins & Wilson, in
press). ). Other relevant concerns include the
different discourses in use in higher educa-
tion and within the ETL team, and the
effects that these may have on the project
(McCune and Reimann, in press).

The ETL web site can be found at:
www.ed.ac.uk/etl

For more about the Teaching and
Learning Research Programme,
see this site: www.tlrp.org/

www.seda ac.uk
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Project outputs

The Enhancing Teaching-Learning Environments in Undergraduate Courses (ETL) Project

The frameworks and tools which will form the project outputs are gradually
being developed as the research progresses. Some of the key ideas which will
inform the conceptual frameworks have already been briefly described in this
article; more details can be found on the project web site. Among the materials
which can now be downloaded from the web site are two generic question-
naires (these can be found under ‘publications’ on the site). The Learning and
Studlying Questionnaire (LSQ) asks students to describe their general approaches
to learning and studying, aims for their studies and reasons for taking a particu-
lar course unit. The Experiences of Teaching and Learning Questionnaire (ETLQ)
focuses on students” approaches to learning and studying for a particular course
unit, and their perceptions of the teaching-learning environment of that unit
(Entwistle, McCune and Hounsell, 2002). As the project progresses more publi-
cations, workshops and seminars will become available. The overall aim is

to provide outputs which have a strong conceptual basis, and which will be of
value to staff involved in monitoring and developing teaching-learning environments.
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The White Paper Impllcatlons for Staff and Educational Developers
SEDA Symposium 28th March 2003 University College Worcester

Aims of the day

* to provide a national forum for colleagues to discuss the

e new ideas and perspectives from colleagues
across HE and FE

)
N Vil
YA

SEDA

STAFF AND EDUCATIONAL
DEVEIORMEST ASSDEITION

implications of the White Paper for staff and educational

development

» to share ideas and strategies on issues raised by the
White Paper

* to provide ‘time out’ for planning and reflection, stimu-
lated by brief presentations

* to provide an opportunity to contribute to the SEDA
response to the White Paper

Intended Outcomes

The day has been planned to enable participants to gain:

« greater clarity regarding the implications of the White
Paper for our practice

* increased knowledge through discussion and debate
with colleagues

www.seda ac.uk

* an opportunity to highlight support needs

Processes

The day will comprise 4 short presentations lead by col-
leagues from across the sector followed by group and
plenary discussion on the following themes:

* rewarding performance

* quality enhancement

* research, teaching and learning

* FE — collaboration or competition

Delegate Fee £60.00 including buffet lunch, tea and coffee

Registration from 9.30, Welcome at 10.00,
Departure at 4.00.
Booking details available from the SEDA office.
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Consultation

Barry Jackson SEDA Co-Chair

Well, you wait six months for a government report
and then three come along at once...

The White Paper, the Funding Letter and the TQEC Final Report are clearly
important documents for SEDA — each carries opportunities and challenges

for the Association, It's important that SEDA, together with its friends and
colleagues, discuss these so that we are ready to take advantage of the
opportunities and respond to the challenges. Here's a few questions and topics

to start off our debate.

What might SEDA’s role be in
relation to the following

e HE and Business (Section 3) lays
out an agenda for HEIls to improve
their work with business. Could
SEDA have a part to play in helping
colleagues become better equipped
to work with business? What does
good practice in this area look like?

e Nationally recognised professional
standards will be in place for teach-
ers in HE by 2004-05 (para 4.14)¢?
What does this mean exactly?

e Training will be in place in all
HEls and all new teaching staff will
be trained from 2006 (4.14).

e Training given by institutions,
both to enable staff to fulfil their
roles as internal examiners and
external examiners, will be
strengthened (4.16).

e The sector will establish a national
development programme for external
examiners (4.16).

e All institutions will need to
develop strategies for Human
Resources which explicitly value
and reward good teachers (4.19
and 4.23).

e ‘It is right thal those who teach
outstandingly well should be
rewarded’ (4.26).

e The very best teaching departments
will be designated as Centres of
Excellence and given loadsamoney
(4.28). What, or whose criteria will
be used? What is the purpose of the
Centres of Excellence? How do they
relate to LTSN Subject Centres, which
will presumably continue as part of
the Teaching Quality Academy?

e Foundation Degrees are sel to
expand, with support for institutions
and students (5.14, 5.17, 5.18).

But it is important that the expanded
provision is of the high quality we
expect from HE (5.21). Who is going
to help colleges design and deliver
these degrees?

e The TQEC report proposes HEI
subscriptions of £10-25k to the
Teaching Quality Academy. What
will be the impact of such large
institutional subscriptions?

e How will the Academy ensure
CPD is developed effectively?

e The TQEC Report suggests that
institutions are responsible for quality
enhancement - if so what is the place
of institutional developers?

Do individual teachers have a
responsibility?

That's probably enough to be
going on with. | look forward to
reading the discussion on the
SEDA discussion list:
seda@jiscmail.ac.uk.

If you haven't yet joined,
visit the jiscmail site and sign up -
www.jiscmail.ac.uk

(By the way does anybody have any
idea what the phrase ‘across the
piece’ means, in paragraph 6.37
Are drafting standards being
dumbed down?)

SEDA’s
Professional
Development
Framework
SEDA-PDF Update

Since the launch in November 2002
an increasing number of institutions
have expressed an interest in using
the framewaork for professional devel-
opment. The first meeting of the PDF
Committee was held a day after the
Cooke report was published.
Members of the Committee noted
that the tone of the Report, which
places much greater emphasis upon
development activities being located
and provided within institutions,

is congruent with the SEDA-PDF
approach. The first training event

to develop and establish a bank

of Recognisers has been held and
named award communities are
becoming established across the
UK. In early February the first
Recognition, using the new
framework, was completed al

the Open University.

First SEDA-PDF Recognition
The first Recognition event using

the new framework was completed
in early February at the Open
University. The Recognisers praised
and commended the approaches
being used at the OU with the H850
Postgraduate Certificate in Teaching
and Learning in Higher Education
gaining recognition within SEDA-PDF
named award area Learning,
Teaching and Assessing. Commenting
upon the day Jo Tait, Course Chair,
commented “Undertaking the
SEDA-PDF recognition process has
been fascinating - as a process and
in what it has made us talk about.

It has macde it clear that there are
many reasons to celebrate our
achievements. Sometimes we are in
danger of being too busy to do this.”
Building upon this successful
outcome the OU wishes to bring
forward for recognition other
components of its Academic and
Professional Development
Programme - including ALDAP,

an accreditation pathway for OU
Associate Lecturers.

www.seda ac.uk
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Developing Teaching-Research Links

Perspectives and Resources

Alan Jenkins, Oxford Brookes University

Paul Ramsden, Pro Vice Chancellor
(Learning and Teaching) at the
University of Sydney believes that
“the main hope for realising a gen-
uinely student centred undergraduate
education lies in re-engineering the
teaching-research nexus.” UK Vice
Chancellors have just asserted “all
higher education institutions benefit
from the vital interdependence of
teaching and research.” (Universities
UK, 2002, 5). | present here perspec-
tives and a guide to resources for
educational developers in supporting
this agenda.

Value the Link?

In my experience most of us involved
in SEDA have not seen our role as
concerned with either many staffs’
commitment to discipline-based
research or in ensuring that students
benefit from that research. My per-
spective on educational developers’
current role is that we need to argue
for and support staff in developing a
higher education, which sees a
revised teaching/research nexus as
central to an expanded (UK) higher
education system. | argue that what
distinguishes higher education, is stu-
dents developing an understanding
of how knowledge is constructed
through research, and to an extent an
ability to do research. You — or your
institution — may not share that per-
spective.

Watch for System and

Institutional Rhetoric
Statements such as that by Vice
Chancellors as to ‘the vital interde-
pendence of teaching and research’
(Universities UK, 2002, 5) are sadly
often distinguished for their rhetorical
spin and lack of substance in the
ways they ensure that the teaching /
research nexus is delivered. Perhaps
this is also true of our institutional
mission statements and our learning
and teaching strategies — where do
they profess the importance of the
nexus? Furthermore Gibbs (2002, 8)

www.seda ac.uk

has argued: “I have yet to see a
research strategy which took its
implications for teaching seriously.”
But perhaps you have?

Research for HEFCE has demonstrat-
ed that given “the almost universal
assumption that R benefits T... it is
perhaps surprising how relatively few
institutions have specific policies...
to develop and maximise these bene-
ficial synergies ...(.M Consulting
2000: 16); and that the Research
Assessment Exercise is resulting in

“a gradual separation, structurally, of
research from teaching’, with depart-
ment heads reporting that ‘good
researchers spend less time teaching
...and more undergraduate teaching
is done by part-timers and postgradu-
ates” (McNay, 1998: 199).

Value Research Evidence

In developing your work on this
agenda you should seek to ensure
that understanding and policies be
research-based (Hounsell, 2002). Too
often discussions on this issue, from
all “sides’, either totally ignore or
simply ‘cherry pick’ the research evi-
dence. The issues are complex and
the research literature is extensive.
Largely through involvement in a
range of research studies at Oxford
Brookes | have had to read and
re-read that research evidence. My
interpretation is that students can,
and should, benefit through involve-
ment in research, and through
courses that present knowledge as
contested; that much of the research
evidence shows that teaching quali-
ties and research qualities at the level
of individual staff are relatively sepa-
rate; and that an institutional focus
on research per se can paradoxically
weaken teaching / research links. To
which | would add that the classic

connection of a researcher surround-
ed by a small band of student disci-
ples cannot be delivered at current
resource ratios, except in selected
postgraduate courses in

particular institutions. Thus | argue
we need to ‘reshape’ the nexus to
focus on the student experience of
the course, and organise the institu-
tional and national systems to
support the nexus (Jenkins, Breen,
Lindsay and Brew 2002). You need to
develop your perspective on

this research, and perhaps more
significantly support colleagues in
developing their understanding of
this complexity.

Focus on the Student
Experience and Course Design
If you agree with this perspective
then educational developers have
much to offer. In part, realising the
nexus is a ‘repacking’ of the active
student centred pedagogy that organ-
isations such as SEDA have long
proselytised. You will have to move
colleagues who see the nexus as
largely a ‘transmission model’ i.e. of
them presenting their research to stu-
dents, to a model of course design
that attempts to get student learning
as close to the research experience
as is possible. | urge you while
recognising the importance of disser-
tation or synoptic final year under-
graduate courses to focus also on
how to design introductory courses
to develop the nexus. Be warned
though that few of the many sources
on course design consider such
issues. Be reassured that there are
resources from some North American
institutions that have developed
special inquiry based courses in
introductory courses, and no doubt
there is much good practice in your
institution to build upon.

“I have yet to see a research strategy which
took its implications for teaching seriously” ibbs)
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Resources on Course Design
Baxter Magolda, M.B. (1999)
Creating Contexts for Learning
and Seff-Authorship, Vanderbilt
University Press, Nashville.

Jenkins et al (2002) Chapter 4 -
Designing the curriculum to link
teaching and research, pp 55-78.

www.memaster.ca/learning/inquiry/i
nquiry1.htm

Suggestions from McMaster
University on developing inquiry
learning in introductory courses.

www.sc.edu/fye/401/university401.htm
Suggestions from Southern

Carolina on ‘capstone’ and
introductory courses

Work with Disciplinary

Concerns

In working with staff on the nexus
you may need to give particular
attention to disciplinary concerns.
Clearly here LTSN staff can play a
central role. A disciplinary focus is
appropriate as staff are likely to be
more receplive to case studies etc.
from staff with (research) reputations
in their discipline. Also the evidence
suggests that the nature of research
and the nature of the nexus vary by
discipline. Thus in the sciences much
research is team-based and perhaps
there it is easier to integrate student
research into such staff-led projects?
If in some of the sciences the
research frontiers may be way
beyond postgraduate courses, in the
humanities the boundaries between
research, scholarship and undergrad-
uate teaching may be much more
fluid. Here our role is to be aware
of these wider conceptual issues
and to encourage disciplinary staff
to explore areas where they are

the experts and can develop ‘our’
understanding of the nexus in their
discipline. Then we can take that
understanding of the nexus in one
discipline and support staff in other
disciplines to adapt it to their
context. For example humanities
staff at the University of Michigan
have adapted the science team-based
maodel and applied it to a wide
range of community based student
research projects.

Disciplinary Resources
www.ltsn.ac.uk/genericcentre/index.
asp?id=17230

LTSN Generic Centre project on
linking teaching and research in

a wide range of disciplines.

www.brookes.ac.uk/schools/
planning/LTRC/index.html

Project Link: FDTL project focussed
on Built Environment disciplines -
but much is relevant to other
disciplines.

www.artsofcitizenship.umich.edu/w
hatwedo/ Community based
research in the humanities at the
University of Michigan.

Mckee, A ‘Evidence-based practice
in health sciences’ and Webster, C
‘Constructing the teaching-research
link in the built environment
disciplines” Exchange: Linking
Research and Teaching, Issue 3,
Autumn 2002, pp19-20 and 15-16.
www.exchange.ac.uk/issue3.asp

Develop Department and

Institutional Structures

Taking the student experience of the
course as central, and recognising
that individual staff have different
dispositions and skills, shifts the
organisational focus of support to the
nexus into areas of department, insti-
tutional and national / international
organisation. Here we have limited
research to guide us. We also move
into highly contested issues which
will require much sensitivity. For one
is raising hard issues e.g. as to what
number of staff need to be ‘research
active’ and to what extent should
their research and the department
(undergraduate) curriculum be
linked? For many departments and
institutions might it mean moving a
research policy from an exclusive
concentration of ‘discovery research’
for the few, into discipline-based
scholarship for all - including part
time staff? It might also mean consid-
ering how the teaching strategy can
take its commitment to research seri-
ously e.g. in developing the curricu-
lum to ensure that all staff have time
to do research / scholarship.

| see the central area of action for
most educational developers as
being the course team or department

for that is where teaching and
research are organised. In many insti-
tutions there are also significant
opportunities for working with insti-
tutional strategies for teaching, and
with greater difficulty for research,
and thus shifting institutional policy
to give substance to the nexus. Thus
at Brookes through Project Link we
have succeeding in making the nexus
a required featured of an institutional
redesign of the undergraduate cur-
riculum. Sydney University is now
experimenting with an audit of
departments for their effectiveness in
delivering teaching /research links,
and money is to go departments who
are more ‘effective’ in delivering this
institutional commitment.

Department and Institutional

Resources

Jenkins et al (2002): Reshaping
Teaching...Chapters 5 and 6 -
‘Organising the Institution ...
Organising the department to link
teaching and research’ pp 79-118;
119-142.

Jenkins A‘and Zetter R (2003) “Linking
Teaching and Research in Depart-
ments, York, LTSN Generic Centre.,
www.ltsn.ac.uk

Zetter R “Making the departmental
link between research and teaching’,
Exchange: Linking Research and Teach-
ing, Issue 3 , Autumn 2002, 12-14,
www.exchange.ac.uk/issue3.asp

Strategies for department and institu-
tional change from Project LINK.
www.brookes.ac.uk/schools/plan-
ning/LTRC/resources.htm

Develop your ‘Context’

My perspective reflects long involve-
ment in discipline-based educational
development (Healey and Jenkins, in
press), and working in an institution
that has recently determined on a
strong research profile. In those con-
texts, aside from any reading of the
research evidence, there are pragmatic
‘Machiavellian’ reasons for attempting
to link (a concern for) teaching with
discipline-based research.

Your perspective will reflect your
context. For clearly teaching
/research links will and should be
different in institutions with different
missions and (research) resources. In

www.seda ac.uk



‘Russell Group” universities the chal-
lenge is to ensure that students
benefit from the particular potential
benefits of a ‘research rich environ-
ment’. Thus Nottingham University
has ensured the nexus is central to
their Postgraduate Certificate in
Higher Education. Particularly rele-
vant to the UK research élite, is the
experience of US research universi-
ties which have sought through a
range of initiatives to ensure that
students gain from staff research: e.g.
ensuring that all first year students
are guaranteed one course taught by
tenured faculty in small classes and
often based around staff research
expertise (University of Stony Brook,
2002). The University of Warwick
(2002) in developing its Under-
graduate Research Scholarship
Scheme, has adapted the US under-
graduate research model for selected
students to its context of a research-
led university. Such US ideas can
also be adapted outside the research
élite. Indeed to me one of the most
interesting UK innovations in deliver-
ing the nexus has been developed at
Chester College (2002) with the
support of the Bioscience LTSN.
Adapting the undergraduate research
journals found at many US institu-
tions, Origin publishes select under-
graduate student research projects.
A key resource to ‘mine’ for your
context is a research study of how
three very different Australian institu-
tions have sought to develop the
nexus: the ‘sandstone’ research-rich
University of Western Australia, the
more technology and professional
based Curtin University and the
regional access-focussed Ballarat
(Zubrick, Reid and Rossiter, 2001).

I am particularly interested in how
the link can be achieved in those
‘higher” education courses taught in
‘further” education. For if the link is
not achieved there, then to me these
students are not experiencing higher
education. This was an issue the Vice
Chancellors effectively neglected.
Hopefully Government and HEFCE
will not — nor | hope will you. For |
hope | have shown both the impor-
tance of the teaching /research nexus
and the opportunities it offers educa-
tional developers.

But you may see it differently.
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EDUCATIONAL DEVELOPMENTS 4.1

Interview with Diana Eastcott

Director of Staff and Student Development

University of Central England

Professor Diana Eascott played a central role in developing SEDA in its early days, managing

membership from home and acting as Secretary and then as Vice Chair for some years. Having been

involved with the organisation over such an interesting developmental period, The DO, Julie Hall was
interested to hear her views on the changes that have occurred for staff and educational
development and the associated shifts in role that are required.

Diana’s brief at UCE is now very
extensive taking in educational
development, staff development and,
from last year, the training function
of the Personnel Department, which
focuses mainly on management
development and training for support
staff. Diana also manages a growing
area, partly funded through widening
participation funds, of ‘learner devel-
opment’, particularly English for
international students, academic
English and one 1o one support. This
involves a large group of staff, some
part-time, and a fairly complex
arrangement of tutor referrals, self -
referrals and academic counselling.
In 7 years the Staff and Student
Development Department has grown
from 3 to 17 staff and now includes
a research focus. Diana herself has
gained a Professorship in recognition
of her academic profile in the area
of teaching and learning.

Recent initiatives reflect the impact
of HEFCE policy on rewarding staff,
equality and teaching and learning,.
Having said that, Diana was keen to
point out that the UCE Post Graduate
Certificate in Teaching and Learning
actually came to life nine years ago.
It is open to any member of academ-
ic staff from within the university,

not only new staff and thus as Diana
emphasises, ‘there is an excellent
mix of people at different stages of
their career who are all experts in
their given professional area, for
example, architects, probation
officers, professional accountants.’
More than 300 staff have now been
through the programme and Diana is
proud of the way this had been built

up from the initial learning and
teaching workshops lead by herself
and her colleague Bob Farmer
many years ago.

Milestones in the development of
the programme have been gaining
ILT and SEDA accreditation and the
creation of an MA which enables
UCE staff to research and publish

in the field of learning and teaching
Looking back on the process, Diana
highlights the loyalty and support of
her peers from SEDA as key to the
success of the programme.

Diana describes current issues as
‘both brilliant and scary” as for the
first time for many years she is seeing
staff development initiatives backed
both by money and high profile
strategy. The key shift according to
Diana, which needs to be reflected
by organisations such as SEDA, is
from individual innovation and
good practice to embedding change.
Diana gives an example from the
biggest faculty at UCE, Health and
Community Care. ‘I've worked with
them to embed the Learning and
Teaching Strategy and they now have
9 designated people who not only
manage faculty wide learning and
teaching projects, but have the time
to support each other and to

go out and about and talk to wider
layers of staff. The aim is to improve
the student learning experience and
improve relention rates. This is a
really exciting challenge.’

Another issue for Diana has been
the challenge in her role as she
becomes the manager of such a
varied Department. The pressures

of grabbing funding as it passes
‘like ice flows’, so that posts may
be funded adequately and, where
possible permanently, is all part of
this. A further challenge is linked
to the management role and that
complex balance between being
there leading by example and man-
aging, and retaining a writing and
research profile. Looking back to
when she was active in SEDA, Diana
admits that the time consumed by
this balancing act had been what
prevented her from taking on the
SEDA chair, a role which she would
have enjoyed. At that time she had
little administrative support and
found it difficult to be away from
her work at the university, but also
recognised the wealth of support
and professional development from
being involved with SEDA.

| asked Diana what had been the
key changes she had witnessed
since she had begun in staff and
educational development. In the
early days Diana’s view was that she
and her colleagues had operated as
‘pioneering consultants’. These were
‘heady days” working with a group of
exciling peers to raise the profile of
learning and teaching. ‘It was really
satisfying to run workshops and get
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feedback from staff telling you they
had never thought about their practice
in that way. It was essential to keep
abreast of new ideas and SEDA net-
works were central to hearing about
what other people were doing, nur-
turing new initiatives and supporting
peers. The SEDA office needs to be
paid a real tribute for keeping up the
momentum of events and publications.”

For Diana, The Dearing Report was
a big turning point in the recognition
of the role of staff and educational
development professionals in
improving learning and teaching.
But an ‘inevitable consequence’ of
this new focus has been the growth
of work and for Diana this has meant
the intense ‘building up” of her
department. Ironically in concentrat-
ing on managing her department
and initiatives within the university,
Diana feels she has been pulled
away from the national level, from
her own research and from the work
she feels is so valuable with SEDA.
Interestingly, projects now have
fewer ’ finite ends” and working with
strategy and to embed good practice
means that impact can be more
complex to evaluate.

For the future Diana is keen to
engage with the initiatives proposed
within the Government White Paper
on Higher Education, however she
is concerned that a divide between
research-orientated universities and
those with a focus on teaching may
create an unhelpful hierarchy. She
recognises the good work of the ILT
in supporting new lecturers and
awaits the development of the
National Academy with interest.

SEDA' strength, according to Diana,
is that, ‘It's a hit outside the system
and really is developmental and
supportive. To anyone new to staff
and educational development my
advice would be join SEDA and do
something. It will be fun, creative,
informative, sustaining and it will
certainly help to overcome the
feeling of isolation you can sometimes
feel. The big challenge for SEDA is

to pull new people in and get them
involved. For me SEDA has been
more important than any other
professional group — it is fundamental
to what | do.’
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Joint SEDA/SRHE Spring Conference 2003

T

Interview with Diana Eastcott

The Scholarship of Academic and
Staff Development: research,
evaluation and changing practice

Wills Hall, University of Bristol 9th — 11th April 2003

Keynote speakers

* Professor Liz Beaty, HEFCE

* Glynis Cousin, Warwick University
o Keith Trigwell, University of Oxford

Aim

This conference will provide the opportunity for those engaged in research, eval-
uation and changing practice in tertiary education to explore opportunities for
engaging in these activities as well as networking and collaboration. As

with all SEDA conferences, the emphasis will be on presenters and participants
engaging interactively with the themes of the conference as presented through

a variety of session formats. :

Themes

* Developing a scholarship of academic and staff development

* Researching and evaluating educational development practices

¢ Building capacity for research and evaluation

¢ Examining the links between research, evaluation, policy and
changing practice.

Staff and educational development is taken to include Higher Education
development (including HE in further education), institutional change, the
management of educational change, action research that links development
and research outcomes, elc.

Registration forms are now available from the SEDA office: office@seda.ac.uk
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2003 SEDA Summer School

Royal Court Hotel, Coventry 23rd — 25th June 2003

This three-day course is designed for those who have a professional role as education-
al and academic developers in higher education. It is aimed at those with less than
three years experience and will support those who are working towards SEDA
Fellowship. Participants may include staff in educational development units, those
who have a role in LTSN Centres or those responsible for co-ordinating teaching

and learning developments in their department or faculty.

The course will be designed around workshop activities and participants will

focus on their own work, concentrating on developing the skills and conceptual
frameworks necessary to.plan, run and evaluate educational development activities
to meet the needs of higher education institutions.

Sessions will be practice-based and facilitated by experienced educational develop-
ers, including David Baume, Peter Kahn, Ranald Macdonald, Rhona Sharpe and
Neil Thew. The sessions will also be grounded in research on learning and teaching.
The workshop element will involve example case studies, role-play and collaborative
problem solving supported by a range of materials. The course will include
opportunity for small group work and tutorial time with an experienced developer

to support action planning.

The programme for the Summer School will be available shortly and will be based on
the programme for the successful Summer Schools in 2001 and 2002, The cost is set
at £550. Please contact the SEDA office for a registration form and for further details.
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Loci of Educational Development

John Sweet, Department of Adult Dental Health UWCM

One idea | came away with from the
November 2002 SEDA Conference
was that educational development
can follow a progression of typical
stages. The novice teacher is intent
on his or her subject matter ensuring
that he or she “knows enough”.
Once this stage is mastered the
teacher develops an overriding
interest in the students and their
learning and with this comes an
interest in different teaching methods
to improve student learning. In
addition there develops a greater
interest in theory, in the pedagogy.
Once all these planks of educational
development have been walked there
is a natural willingness to

want to “grow others” into this
multifaceted world through organis-
ing various workshops for other staff.
And it is only then that the developer
realises how much more some
experienced staff are engaging in the
talk and culture of the HEl in which
they work. What then takes hold is
an overwhelming curiosity to know
what others are up to with their staff
and students, how what they are
doing fits into the educational thrust
of the organisation, and with what
angle of pedagogy they could be
using or say they are using.

That is why, two years ago, | was
determined to run a study at my
own institution, in an attempt to
bring to light the loci of educational
development within it. A small

grant from SEDA and matched

grant from UWCM was obtained to
support this work. The findings were
discussed in a seminar al the Annual
SEDA Conference in Birmingham
November 2002, and an informal
briefing outline is presented in

this article.

This study was conducted in three
parts to obtain some triangulation
and included interviews with promi-
nent staff, an analysis of the progress
of a monthly Learning and Teaching
Forum, which had just been set up,
and changes to the College Website
over a period of 16 months.

10

Interviews

Semi-structured interviews were
carried out with nine key authorities
in the College including the Vice
Chancellor, Pro Vice Chancellor for
Learning and Teaching, deans, staff
and educational developers.

They were first invited to outline
their own unprompted views on

the “educational development” they
saw occurring within their own remit
and that of the College in general.
Following this they were prompted
with open ended questions on the
issues identified by D'Andrea and
Gosling (2001) as being important
constituents of educational develop-
ment work: institutional management
of teaching and learning; curriculum
development and planning; innova-
tion of teaching and learning strate-
gies; support for student learning;
support for research on teaching

and learning; and development of
academic staff. The duration of the
interviews was between 30 and 50
minutes, they were recorded digitally,
elements transcribed into a text file
and analysed using the Atlasti quali-
tative analysis software. This software
allows significant words or phrases to
be coded so that common occur-
rences of words or meaning can be
readily identified.

Forums

Forums were introduced in 2000

as a monthly meeting place for
College staff interested in educational
matters. First year data were taken
from a summary document produced
by the Acting Director of Learning
and Teaching. This was not available
for the second year so data was
taken from PowerPoint presentations
posted on the College Website. This
data was converted to text files and
analysed using Atlasti software.

Forums in the first year started as a
series of monthly experiential work-
shops on themes such as: story
telling, Socratic dialogue, problem-
based learning, matching pedagogy
and assessment and balance between

parity and diversity. The overall topic
for the first year was Assessment.
There was also a one-day conference
on Interprofessional Education (IPE).

Communication was the major
theme for Forums in the second

vear and included an awareness day
conference on Managed Learning
Environments (MLE) and a presenta-
tion on an e-IPE project wherel12
students completed an educational
task using laptop computers with
which to communicate. A further day
course on Action Learning

followed by six action learning sets
for facilitators was held. Other events
included workshops on learning
outcomes and teaching governance
to enable participants to self-assess
the degree of congruence of their
individual activity and philosophy
with those of their departments.

Website

From an ofi-site connection, the
whole University of Wales College
of Medicine Website (uwcm.ac.uk),
made available to this connection,
was downloaded into an Acrobat
file in February 2001 and again in
June 2002,

The Website contains general items
for the College and includes presen-
tation materials such as a prospectus
for new undergraduates and post-
graduates, details of Departments
including staff, course materials for
students, events and meetings and

a host of administrative issues includ-
ing personnel. Some parts

of the site are therefore secure

and not available for anonymous
connections. Acrobat attempts the
collection of such pages and where
failure occurs records an error and
moves on to the next page. Acrobat
will also allow the whole down-
loaded site to be searched for words
but this must be done singly and
manually. A preferred method for
word counting is where the Acrobat
file is saved as a text file and down-
loaded into Atlasti, which through
autocoding, can determine the
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